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I. Research Methodology  

Leadership at a member institution approached the Council with the following questions: 

Improving Academic Components:  After the first year, what crucial points of intervention 

influence student retention? What policies or programs do other institutions employ to 

promote completion of general education requirements, timely major declaration, and overall 

credit accumulation? How have other universities engaged faculty to redesign courses that 

ultimately increase student success? How do other faculty and administrators determine the 

appropriate course sequence to introduce next-level and advanced content at the optimal 

time? 

Encouraging Co -Curricular Engagement:  What intentional signature programs have other 

universities implemented that that blend academic study and participation in high-impact co-

curricular activities in the sophomore and upper-class years? Which divisions and staff are 

responsible for development and implementation of these initiatives, and what outcomes have 

they achieved? What strategies do other institutions employ to improve collaboration between 

academic affairs and student affairs to promote student engagement and retention (as time 

permits)?  

 

The Forum consulted the following sources for this report: 

�x 
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II. Executive Overview 

While many institutions have focused on retention of students through the first  year, a 
growing number of university administrators are realizing equal numbers of students 
depart the university in the sophomore and subs equent years. Late or inappropriate major 
declaration , poor academic performance  in early and foundational coursework , and failure 
to complete program requirements  all contribute to attrition.  

Universities should incorporate active learning components into  courses with at least 25 
percent drop, failure, and withdrawal ( DFW) rates that serve as gateways to future courses 
in a program of study . Critically sequential courses in math, science, and composition often 





   8 of 23 

 

   

 Education Advisory Board 

�X�Z�Z�[�1���1���•�›�Ž�Ž�•�1�����1�#�1���Š�œ�‘�’�—�•�•�˜�—�ð�1�����1�X�V�V�Y�] 

Telephone: 202-266-�\�Z�V�V�1�#�1���Š�Œ�œ�’�–�’�•�Ž�ñ�1�X�V�X-266-�[�]�V�V�1�#�1� � � �ï�Ž�•�ž�Œ�Š�•�’�˜�—�Š�•�Ÿ�’�œ�˜�›�¢�‹�˜�Š�›�•�ï�Œ�˜�– 

 

© 2013 The Advisory Board Company 

Key Academic Checkpoints toward Student Persistence and Timely Graduation1 
 

Early Credit Accumulation 

Evidence from 
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Remove Burdens to Optimal Course Enrollment  

Students may fail to enroll in the correct courses for a number of reasons, but the following 

emerge as strategies to ensure students enroll in the right amount and correct courses:   

Strategies to Facilitate Optimal Course Enrollment 

 

 

 

   

 

 

Encouraging, Rather Than Compelling, Foundational Courses Early  

�^�/�(���Ç�}�µ�����Æ�‰�o���]�v��why this makes sense, you are engaging students in the development of 
higher order learning skills during advising, which is useful, instead of just getting them 
�š�}�����}���•�}�u���š�Z�]�v�P�����������µ�•�����š�Z���Ç���Z���À�����š�}�����}���]�š�U���Á�Z�]���Z���]�•���o���•�•���µ�•���(�µ�o�X�_ 

- Forum Interview 

 

 

Remind students 
of registration 

holds 

At the beginning of the semester, administrators at University J
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Additional Strategies to Reduce Course Withdrawals 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

V. Enhancing Academic Engagement through High-Impact Practices 

Prioritize Evidence-based Engagement Programs 

Many universities prioritize academic and co-curricular experiences that have been labeled 

���‘�’�•�‘-�’�–�™�Š�Œ�•�ð���1�‹�Š�œ�Ž�•�1�˜�—�1�Š�—�1�’�—�•�•�ž�Ž�—�•�’�Š�•�1�œ�•�ž�•�¢�1�‹�¢�1�‘�’�•�‘�Ž�›�1�Ž�•�ž�Œ�Š�•�’�˜�—�1�œ�Œ�‘�˜�•�Š�›�1�	�Ž�˜�›�•�Ž�1��ž�‘�ð�1�•�Š�•�Ž�›�1
endorsed in full by the Association of American Colleges and Universities1. Dr. Kuh identified 

high-impact programs as those whose development impact was verified by student responses 

on the National Survey of Student Engagement. Such practices include the following:  

 
 

 

 
1 Kuh, G. 2008. High-Impact Educational Practices: What They Are, Who Has Access to Them, and Why They Matter. Washington DC: Association of American Colleges 
and Universities.  

Limit number of 
withdrawals 
from a single 

course 

Some institutions allow students to withdraw and re-enroll the 
same course only three times, after which they must receive 
advisor or instructor permissions to enroll in or withdraw from 
the course.  

Limit total 
number of 

withdrawals over 
undergraduate 
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Characteristics of Select Co-Curricular Pathway Programs 

�W�Œ���•�]�����v�š�[�•���W�Œ�}�u�]�•�� at University H  
R.I.S.E to the UNIVERSITY E Challenge 

at University E 
Experiences Transcript at University C 
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 Considerations for Developing Peer Academic Support Programs 

 

Select Program Profiles 

Common Theme 
or Disciplinary 

Basis 

Though some programs only to assemble organize first-years 
into a supportive environment, others focus on a specific 
profession (e.g., pre







   21 of 23 

 

   

 Education Advisory Board 





   23 of 23 

 

   

 Education Advisory Board 

�X�Z�Z�[�1���1���•�›�Ž�Ž�•�1�����1�#�1���Š�œ�‘�’�—�•�•�˜�—�ð�1�����1�X�V�V�Y�] 

Telephone: 202-266-�\�Z�V�V�1�#�1���Š�Œ�œ�’�–�’�•�Ž�ñ�1�X�V�X-266-�[�]�V�V�1�#�1� � � �ï�Ž�•�ž�Œ�Š�•�’�˜�—�Š�•�Ÿ�’�œ�˜�›�¢�‹�˜�Š�›�•�ï�Œ�˜�– 

 

© 2013 The Advisory Board Company 

Characteristics of Effective Alternate Majors and Degree Tracks 

 

 

 

 

 

 

 

B.S. in Hospitality 
Management, with 

a Focus in Sport and 
Sport Venue 
Management  

Surveys and anecdotal evidence indicated that many 
students denied from the business school at the 
institution intended to pursue business careers related to 
the sports and athletics industry.  After conducting 
market research that indicated a lack of prepared 
graduates in this field in the local and national market, 
the University created a B.S. program focused in sports 
and sport venue management.  

 

Career viability  

Contacts indicate that alternate programs must facilitate 
legitimate options for a potential career or post-graduate study. 
At University I, demand in the local area for engineering 
graduates  aligns with the unive�Œ�•�]�š�Ç�[�•�����v�P�]�v�����Œ�]�v�P���š�����Z�v�}�o�}�P�Ç��
major, a slightly less calculus-intensive option for students 
denied from the primary program.  

Rigor 

Contacts indicate that alternate majors must involve both 
tenure-track faculty and professional instructors. However, 
contacts explain that curriculum differences align with each 
�u���i�}�Œ�[�•�����]�•�š�]�v���š���‰�µ�Œ�‰�}�•���X���&�}�Œ�����Æ���u�‰�o���U�������š�Œ�����l���}�(���š�Z�������}�u�‰�µ�š���Œ��
science major lacking in advanced theoretical calculus may be 
justifiable for those who seek to become IT technicians, as 
opposed to those seeking further graduate study.  

Contacts at multiple 
universities report 
that they created 
new curriculum in 
partnership with local 
industry 
representatives to 
ensure market 
demand for 
employing graduates.  

Shared core 
curriculum 

An alternate major must share almost all the same foundational 
courses and prerequisites as the originally desired major.  This 
allows students denied from a limited-capacity program to 
apply completed credits toward the new program and prevents 
lost time toward graduation in four years total.  

Prestige  

Contacts agree that alternate majors must not promote 
inferiority or a sense of failure, but rather a more targeted 
mission or function. Contacts at University G note that 
admission into pre-professional programs based on 
performance in foundational courses largely reflects the quality 
�}�(�������•�š�µ�����v�š�[�•���Z�]�P�Z���•���Z�}�}�o�V���š�Z���Ç�����]�u���š�}�����À�}�]�������Œ�����š�]�v�P 
concentrations that exclusively serve under-prepared 
populations while students from well-resourced communities 
gain access to coveted limited-capacity programs.  

Evident 
disciplinary 

basis 

The alternate major must comprise courses with a clear 
thematic focus. Contacts at University I explain the Public 
Health major, an option for rejected nursing students, is 
preferable to a previously proposed concentration in 
Community Health which lacked a clear disciplinary basis.   

A faculty member at 
University I wanted 
to route rejected 
engineering students 
towards criminal 
justice studies, 
seeking to train them 
in analytical forensics 
methods. However, a 
lack of shared 
courses prevented 
the success of the 
proposal.    


